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ABSTRACT 

Background: Local wisdom-based culinary tourism requires local youth 
to have practical English competence to support tourism services and 
promote cultural identity. In Kampung Wisata Kuliner Makladuta, limited 
English proficiency reduced youths' ability to welcome visitors, describe 
local dishes, handle service interactions, and explain the cultural values of 
culinary products. Pre-training assessment showed an overall mean score 
of 2.46 (low category) across four practical English indicators. 

Purpose of the Study: This community service program aimed to 
improve the practical English competence and speaking confidence of 
local youth involved in culinary tourism services, and to strengthen their 
ability to communicate local culinary identity to domestic and international 
visitors. 

Methods: The program applied a contextual training approach based on 
Communicative Language Teaching and English for Specific Purposes. 
Materials focused on greetings, dish descriptions, order-taking, tourist 
questions, culinary storytelling, and digital promotion. Activities included 
role-play, guided speaking practice, restaurant simulations, storytelling 
workshops, and direct facilitator feedback. Twelve youth participants 
attended the core training. 

Results: The program improved participants' ability to greet tourists, 
describe menus, take orders, and respond to visitor requests. Post-training 
assessment showed an overall mean score increase from 2.46 to 4.04 (good 
category), with an improvement of 1.58 points. Participants also showed 
increased speaking confidence. Feedback results were positive, with mean 
scores ranging from 4.42 to 4.75 (very good category). A practical training 
module (English for Culinary Tourism), a glossary, and an English-based 
promotional video were also produced to support sustainability. 
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Introduction  

The rapid growth of the tourism sector has increased the need for local communities to 
develop communication skills that support service quality, destination branding, and cultural 
promotion. In this context, English plays a strategic role as an international language that enables 
local tourism actors to interact with foreign visitors and introduce local products and traditions to 
a wider audience. For culinary tourism destinations, practical English competence is particularly 
important because service encounters often require direct communication, such as greeting 
visitors, explaining menus, describing ingredients, handling orders, and responding to tourists’ 
questions (Harmer, 2012; Richards, 2022; Richards & Rodgers, 2001). Language learning in this 
context should therefore emphasize meaningful communication and functional use rather than 
isolated mastery of grammar rules.  

Kampung Wisata Kuliner Makladuta in Karanganyar Regency has considerable potential 
as a local wisdom-based culinary tourism destination. Its attractiveness lies in local dishes, 
traditional culinary heritage, and the active involvement of community members in tourism-related 
activities. However, the community still faces several challenges in optimizing this potential. Based 
on the situation analysis conducted in this community service program, one of the main problems 
was the limited practical English competence of local youth who are actively involved in culinary 
tourism activities. A preliminary observation indicated that most youth members were not yet able 
to confidently greet tourist, describe local dishes, or respond to simple service-related questions in 
English. A pre-training assessment was conducted through a simple performance-based 
observation involving 12 participants. The assessment focused on four practical English indicators 
relevant to culinary tourism services, such as greeting and welcoming tourists, introducing local 
dishes, taking simple orders, and responding to simple tourist questions. The result of pre-training 
assessment are presented in Table 1.  

Table 1 Initial English Competence of Participants  
Indicators n Mean Category 

Ability to greet and welcome tourist  12 2.58 Low 
Ability to introduce local dishes 12 2.42 Low 
Ability to take simple orders 12 2.50 Low 
Ability to respond to simple tourist questions 12 2.33 Low 
Overall mean score 12 2.46 Low 

 

As shown in Table 1, As shown in Table 1, the participants’ initial English competence 
was categorized as low, with an overall mean score of 2.46 on a 5-point scale. The highest mean 
score was found in the ability to greet and welcome tourists in English (M = 2.58), while the lowest 
mean score was found in the ability to respond to simple tourist questions in English (M = 2.33). 
The pre-training assessment used a five-point scoring scale, in which scores of 1.00–1.80 were 
categorized as very low, 1.81–2.60 as low, 2.61–3.40 as moderate, 3.41–4.20 as good, and 4.21–
5.00 as very good. Therefore, although the overall mean score remained in the low category, it was 
close to the moderate level. These findings indicate that the participants had basic English 
knowledge but still required considerable prompting, support, and guided practice when using 
English in basic tourism service interactions.  

The target group in this program consisted of youth members of the local Karang Taruna 
who actively support community-based tourism activities. Youth participation plays an important 
role in tourism development, as young people tend to be more adaptive to communication training, 
more familiar with digital promotion, and more likely to become agents of social change. In 
Makladuta, although these youth are actively involved in tourism services, many of them have not 
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received contextual English training related to culinary tourism. During the implementation of the, 
12 out of 27 registered youth members participated in the main training session due to schedule 
constraints, indicating both the availability of a target group and the need for broader follow-up 
engagement.  

Another important issue was the limited access to contextual English learning materials 
specifically designed for tourism. Although the Karang Taruna youth had attempted to learn 
English, their learning was still largely limited to English for General Purposes (EGP), which does 
not adequately address practical communication needs in culinary tourism settings. Such learning 
does not sufficiently support skills such as introducing traditional dishes, explaining cooking 
processes and ingredients, narrating the cultural meaning of dishes, or responding politely to 
customer requests and complaints. This condition highlights the need for a context-sensitive and 
needs-based training model. This condition highlights the need for a training model that is not 
only language-oriented but also context-sensitive and community-based (Amirbayeva, 2024; I 
Gede Astawa & Eka Anastasia Wijaya, 2024). In language pedagogy, this approach is consistent 
with the principles of English for Specific Purposes (ESP), which emphasize the adaptation of materials 
and learning activities to the specific needs of learners in particular occupational or social settings 
(Dwee et al., 2016; Ma’fiyah & Sumardiono, 2023; Woodrow, 2018). Likewise, communicative 
learning is more effective when learners are engaged in interaction that resembles real-life 
situations (Broughton et al., 2003; Doeur, 2022)  

However, there is still limited community-based intervention that integrates ESP and 
Communicative Language Teaching (CLT) specifically for culinary tourism contexts. Therefore, 
this community service program introduced English for Culinary Tourism as a practical and 
contextual training model tailored to the needs of local youth in Kampung Wisata Kuliner 
Makladuta. CLT emphasizes the use of language as a tool for meaningful communication, while 
ESP focuses on developing language competencies relevant to a particular field or professional 
context (Azarnoosh et al., 2018; Kaçar, 2023). In this program, both approaches were adapted to 
culinary tourism services so that participants could learn functional expressions and immediately 
apply them in simulated and real-life service situations. The training materials were organized into 
practical units, including greeting and welcoming tourists, describing local dishes, taking orders, 
handling tourist questions, culinary storytelling, and digital promotion in English. The training 
materials were organized into practical units, including greeting and welcoming tourists, describing 
local dishes, taking orders, handling tourist questions, culinary storytelling, and digital promotion 
in English. These materials were delivered through interactive strategies such as role-play, guided 
speaking, restaurant simulations, storytelling workshops, and direct facilitator feedback. 

From a broader academic perspective, this program is relevant to studies on tourism 
communication, ESP, youth empowerment, and community-based learning. Previous literature 
has shown that effective language teaching should encourage learners to become active participants 
in the learning process and develop practical competence through authentic engagement (Freire, 
2000; Kremer & Pinto, 2025). In addition, reflective and context-based learning supports learners 
in connecting language skills with everyday communication needs and social realities. In a 
community service setting, this approach is especially important because the objective is not merely 
to transfer knowledge, but also to empower participants to use that knowledge for social and 
economic improvement. 

Based on these conditions, this community service program aimed to enhance the practical 
English competence of local youth in Kampung Wisata Kuliner Makladuta in order to support 
local wisdom-based tourism services. More specifically, the program aimed to improve 
participants’ ability to use English in welcoming tourists, describing local dishes, taking orders, 
handling simple requests, and promoting local culinary culture. In addition, the program sought to 
produce a contextual training module entitled English for Culinary Tourism that could be used as a 
sustainable learning resource for the partner community.  
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The expected social change of this program was the strengthening of local youth capacity 

as community-based tourism actors who are more confident, communicative, and capable of 
promoting local culinary identity to a wider audience. In practical terms, the program was expected 
to improve service quality, support more inclusive interaction with foreign visitors, and reinforce 
the role of youth as local culinary ambassadors. The results of the program indicate that 
participants showed improvement in practical English use and speaking confidence. They were 
able to introduce themselves, explain menus, take orders, and respond to simple tourist requests 
more effectively in English. In addition, the program produced a training module that may support 
the sustainability of future community-based tourism development initiatives. 

 

Method  

This community service program employed a participatory training approach aimed at 
improving the practical English competence of local youth involved in culinary tourism activities. 
The program was designed by integrating the principles of Communicative Language Teaching 
(CLT) and English for Specific Purposes (ESP), as both approaches emphasize contextual, 
functional, and learner-centered language use in specific social and professional settings. The 
program was conducted in Kampung Wisata Kuliner Makladuta, Karanganyar Regency, with local 
youth members of Karang Taruna serving as the main subjects of the program. This target group 
was selected because they play an active role in supporting community-based culinary tourism and 
have the potential to become local agents of service improvement and cultural promotion.  

The community service process began with a situation analysis and needs identification. At 
this stage, the service team and the partner community collaboratively identified the main 
challenges faced by local youth in tourism service activities, particularly their limited ability to 
communicate in English when welcoming visitors, explaining local dishes, taking orders, and 
promoting local culinary products. The results of this initial identification became the basis for 
determining the focus of the program, the training materials, and the expected outcomes. This 
stage reflected the principles of community organizing, as the community was actively involved in 
identifying needs and shaping the direction of the service activities. 

Following the needs identification stage, the team conducted collaborative planning with 
the partner community. This process included determining the participants, scheduling the training 
sessions, preparing the learning materials, and identifying the facilities required for 
implementation. The partner community contributed by coordinating youth participation, 
preparing the venue, and supporting logistical needs. Meanwhile, the service team developed the 
training design, prepared the module entitled English for Culinary Tourism, and organized the 
learning activities based on participants’ communicative needs. This collaborative planning 
ensured that the program was contextually relevant and feasible to implement. 

The main materials used in the program were compiled in the English for Culinary Tourism 
training module. The module consisted of eight learning units: (1) introduction to English for 
culinary tourism, (2) food and beverage vocabulary, (3) taking orders and serving guests, (4) 
describing local dishes, (5) storytelling and cultural narratives, (6) handling tourist questions, (7) 
digital promotion in English, and (8) simulation and showcase. These materials were designed to 
match the communicative needs of the participants in real culinary tourism contexts. Supporting 
teaching materials included example dialogues, thematic vocabulary lists, guided speaking tasks, 
role-play scenarios, flashcards, and digital promotion exercises.  

The implementation stage was carried out through interactive and participatory learning 
activities. The core training session was conducted on Saturday, November 1, 2025, from 08.30 to 
14.30 WIB and involved 12 participants out of 27 registered youth members. The limited 
attendance was influenced by availability and scheduling constraints. During the training, the 
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facilitators employed various methods, including role-play, guided speaking, restaurant simulation, 
storytelling workshops, and direct feedback. These methods were selected to encourage active 
participation and to provide participants with opportunities to practice English expressions in 
realistic service situations. The learning activities focused on three main competencies: practical 
expression, speaking confidence, and cultural promotion. Through these activities, participants 
practiced greeting tourists, explaining menus, taking orders, handling simple requests, and 
presenting local culinary culture in English. 

The data analysis technique applied in this program was descriptive qualitative analysis. 
Data obtained from observations, participant involvement, speaking performance during the 
activities, and documentation. In addition, participant feedback was collected using a simple post-
training response sheet with a five-point scale to measure participants’ perceptions of the training. 
The data were organized, interpreted, and described to illustrate the development of participants’ 
practical English skills and speaking confidence. The analysis focused on participants’ ability to 
use English in culinary tourism service situations and their awareness of English as a tool for 
promoting local culinary products and cultural values. 

The outcomes of the program were also evaluated based on the production of tangible 
outputs, including the training module, glossary, and promotional video. Overall, the stages of the 
community service program can be summarized as follows: situation analysis and needs 
identification, collaborative planning, preparation of materials and module, implementation of 
participatory training activities, observation and documentation, and evaluation with follow-up 
planning. This sequence demonstrates that the program was conducted not only as a training 
activity but also as a collaborative community empowerment process aimed at strengthening local 
youth capacity in supporting local wisdom-based tourism services. 

To provide a clearer overview of the implementation process, the stages of the program 
are presented in Figure 1. The flow chart illustrates the sequence of activities carried out 
collaboratively with the partner community, from needs identification to evaluation and follow-up 
planning.  

 

 
Figure 1. Flow Chart of Community Service Program 

 

Result  

The results of this community service program indicate that the intervention contributed 
to improving the practical English competence of local youth in Kampung Wisata Kuliner 
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Makladuta and supported the strengthening of local wisdom-based tourism services. These 
findings were identified through observations of participant engagement, performance during role-
play and simulation activities, training documentation, and the outputs produced during the 
program. The results also reflect the dynamics of the assistance process, the forms of intervention 
implemented, and the early social changes emerging within the community. The results are 
presented in three main parts: assistance process data 

The program was initiated based on the identified need to improve the practical English 
competence of local youth involved in culinary tourism services. In response, the service team and 
the partner community collaboratively designed and implemented an English for Culinary Tourism 
training program. The training focused on greeting visitors, describing local dishes, taking orders, 
and promoting local culinary products. This intervention served as the foundation for the learning 
activities and the outcomes observed during the program. 

The assistance process involve 12 youth participants who attended the main training 
activities. These participants were selected from 27 registered youth members of the local Karang 
Taruna. The difference between the number registered members and active participants was 
mainly caused by scheduling constraints, as some youth members had work, study, or family 
responsibilities during the training schedule.   

Table 2 Assistance Process Data 

Sessions Main activity No. of 
participants 

Attendance 
Rate 

Note 

1 Introduction to English 
for culinary tourism and 
pre-training assessment 

12 100% 
All participants joined the 
initial activity  

2 Greeting tourists, 
introducing local 
dishes, and guided 
speaking practice 

12 91.67% One participant was absent 
due to personal reasons 

3 Taking orders, handling 
tourist questions and 
role play practice 

12 100% All participants joined 
simulation activity 

4 Culinary storytelling, 
video practice, post 
training assessment and 
reflection  

10 83.33% 
Two participants were unable 
to attend the final session 
fully 

As shown in Table 2, participants’ attendance was generally high during the program. The 
highest attendance rate was recorded in Sessions 1 and 3, with all 12 participants present. Overall, 
10 out of 12 participants, or 83.33%, completed all training activities and participated in at least 
one speaking practice or simulation activity. Meanwhile, all participants were involved in the core 
training activities and participated in at least one speaking practice or simulation activity.  

A performance-based assessment was conducted before and after the training to measure 
participants’ practical English competence in culinary tourism service situations. The assessment 
focused on four indicators: greeting and welcoming tourists, introducing local dishes, taking simple 
orders, and responding to simple tourist questions. The comparison between pre-training and 
post-training assessment scores is presented in Table 3.  The data in Table 3 reveal that the 
participants’ overall mean score increased from 2.46 in the pre-training to 4.04 in the post-training 
assessment. This indicates an improvement of 1.58 points on a 5- point scale. Before the training, 
participants’ initial English competence was categorized as low; after the training their 
performance increased to the good category.  
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The highest post-training mean score was found in the ability to greet and welcome tourists 

in English, with a mean score of 4.17. This indicates that participants became more capable of 
using simple expressions such as welcoming visitors, offering assistance, and introducing 
themselves in English. The ability to introduce local dishes also improved, with a mean score of 
4.08. Participants were able to describe menu items, mention ingredients, and explain simple 
characteristics of local dishes more clearly. 

The ability to take simple orders increased from 2.50 to 4.00. During the simulation 
activities, participants practiced asking customers what they wanted to order, confirming orders, 
and using polite service expressions. The ability to respond to simple tourist questions also 
improved from 2.33 to 3.92. Although this indicator obtained the lowest post-training mean score, 
the result still indicates improvement in participants’ ability to answer basic questions related to 
menu items, prices, ingredients, and food recommendations. 

Table 3 Pre-Training and Post- Training Assessment Scores 

No.  Main activity Pre-
Training 

Mean 

Post-
Training 

Mean 

Improvement  Category after 
Training 

1 Ability to greet and 
welcome tourists  2.58 4.17 1.59 Good 

2 Ability to introduce 
local dishes 2.42 4.08 1.66 

Good 

3 Ability to take 
simple orders 

2.50 4.00 1.50 Good 

4 Ability to respond to 
simple tourist 
questions 

2.33 3.92 1.59 

Good 

 

The intervention resulted in improvements in three main aspects: practical expression, 
speaking confidence, and cultural promotion. In terms of practical expression, participants were 
able to use simple but functional English expressions in simulated tourism service situations. They 
demonstrated the ability to greet visitors, introduce menu items, explain basic information about 
local dishes, and respond to simple service-related questions. In terms of speaking confidence, 
participants gradually became more willing to speak during role-play and guided speaking activities. 
They showed reduced dependence on written prompts and demonstrated greater readiness to 
communicate orally in front of peers and facilitators. At the beginning of the program, several 
participants needed direct prompting before speaking. However, during the later sessions, more 
participants were willing to initiate short conversations and participate in restaurant simulation 
activities.   

In terms of cultural promotion, participants developed increased awareness of English as a 
medium for introducing local culinary identity. They were able to explain ingredients, describe 
taste characteristics, outline preparation processes, and communicate the cultural meaning of local 
dishes more effectively. This improvement was also reflected in the English-based promotional 
video produced during the program.  

One important output of the program was the development of the English for Culinary Tourism 
training module (Figure 2). The module consisted of eight learning units, including greeting and 
welcoming tourists, food and beverage vocabulary, taking orders and serving guests, describing 
local dishes, storytelling and cultural narratives, handling tourist questions, digital promotion in 
English, and integrated simulation and showcase. The module functioned as the main instructional 
material during the training and as a sustainable learning resource for future use by the partner 
community. 
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Figure 2. English for Culinary Tourism Training Module 

 

In addition to these material outputs, the implementation of the training activities and the 
handover of the module to the partner community further confirmed the collaborative nature of 
the service process. The documentation showed active participant engagement throughout the 
learning sessions and illustrated the practical application of the training design. The 
implementation of the training activities and the module handover are presented in Figure 3. 
 

 
Figure 3. Training Activities  

 

Another practical output of the program was the development of a glossary for culinary 
tourism English. The glossary contained essential vocabulary and expressions related to greeting 
visitors, describing dishes, explaining ingredients, taking orders, and promoting culinary products. 
It complemented the main module by providing a simpler and more accessible language support 
tool for participants. This glossary was particularly useful in helping participants recall field-specific 
expressions during speaking practice and simulation activities. A sample of the glossary developed 
during the program is presented in Figure 4. 
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Figure 4. Sample of the Glossary Developed during the Program 

Another significant result of the program was the production of an English-based 
promotional video uploaded to YouTube. The video demonstrated participants’ ability to apply 
English expressions in a contextual culinary tourism setting, including greeting visitors, introducing 
local dishes, explaining menu items, and promoting the cultural value of local cuisine. A screenshot 
from the video is presented in Figure 5 as visual evidence of participants’ performance and the 
practical implementation of the training outcomes. This result is consistent with the principles of 
Communicative Language Teaching (CLT) and English for Specific Purposes (ESP), as 
participants used English in a meaningful, context-based, and purpose-oriented manner rather 
than as isolated classroom practice. 

The quantitative responses also indicated positive participant perceptions of the program. 
Feedback showed that the training materials were relevant to participants’ needs, while the module 
and glossary functioned as useful learning resources. In addition, role-play, simulation, and video-
based activities contributed to increased confidence in using English. 

Table 2 Descriptive Statistics 

Indicators n Mean Category 
The training materials are relevant to my needs 12 4.58 Very Good 
The module was easy to understand and useful 12 4.50 Very Good 
The glossary helped me understand English expressions for culinary 
tourism 12 4.42 Very Good 

Role-play and simulation helped me practice English 12 4.67 Very Good 
The training increased my confidence in speaking English 12 4.42 Very Good 
The YouTube video activity helped me apply English in context 12 4.50 Very Good 
The training is useful for tourism services in Makladuta 12 4.75 Very Good 
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As shown in Table 2, all indicators obtained mean scores above 4.21, which fall into the 

“Very Good” category. The highest mean score was recorded for the usefulness of the training in 
supporting tourism services in Makladuta (M = 4.75), followed by the usefulness of role-play and 
simulation activities for English practice (M = 4.67). These findings indicate that participants 
perceived the program as relevant, practical, and beneficial in supporting culinary tourism services. 
The positive perceptions are also reflected in the social changes observed among participants. 
These changes can be seen in participants’ behavioral shifts and increased awareness throughout 
the program. During the activities, participants became more active in speaking tasks, more 
confident in simulated service interactions, and more aware of the importance of English in 
improving tourism services and promoting local culinary identity. Although the program did not 
lead to the establishment of a new formal institution, it strengthened the capacity of local youth as 
contributors to tourism services and emerging actors in local culinary promotion. These changes 
indicate an early stage of social transformation, reflected in increased confidence, more active 
participation, and stronger community awareness of service improvement and cultural 
communication. 

Overall, the findings indicate that the intervention generated meaningful outcomes in both 
process and product dimensions. Process-based outcomes were reflected in participants’ improved 
communication skills, confidence, and awareness, while product-based outcomes included the 
training module, glossary, YouTube promotional video, and activity documentation. These results 
confirm that the community service program contributed to strengthening local youth capacity in 
supporting local wisdom-based tourism services. 

  

Figure 5 Participants’ Performance 

Discussion  

The findings of this community service program demonstrate that English for Culinary 
Tourism training can function not only as a language learning activity, but also as a community 
empowerment strategy for strengthening local wisdom-based tourism services. The improvement 
shown by the participants in practical expression, speaking confidence, and cultural promotion 
indicates that contextual English training is effective when it is directly connected to the real 
communicative needs of the learners. This finding is consistent with the principle of CLT, which 
emphasize the use of language for meaningful communication rather than the memorization of 
isolated grammatical forms (Doeur, 2022; Richards, 2022; Savignon & Wang, 2003). In this 
program, the participants did not merely learn English as an academic subject, but as practical tool 
to support service interactions, introduce local dishes, and communicate the cultural identity 
embedded in culinary practices. This confirms further that language learning becomes more 
meaningful when it is positioned within authentic social functions and community realities. 

The participants’ improved ability to greet tourists, take orders, describe dishes and 
respond to simple questions supports the view that communicative competence develops through 
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repeated practice in meaningful and realistic situations. CLT argues that learners need 
opportunities to use language for purposeful interaction, especially through activities that resemble 
real-life communication. This is in line with Berezenko et al. (2022) and Hymes (1972), who 
emphasize that communicative language learning should provide learners with opportunities to 
use language for meaningful interaction in authentic or simulated contexts. Therefore, the use of 
role-play, guided speaking, restaurant simulations, and storytelling workshops in this program 
provided participants with contextual opportunities to practice English in ways that were relevant 
to their daily tourism-related roles. This also explains why participants became more willing to 
speak and showed reduced dependence on written prompts during the training process. 

The findings also strengthen the relevance of ESP in community- based tourism 
development. ESP emphasizes that language teaching should be designed based on learners’ 
specific needs, target situations, and social or occupational contexts (Hyland & Jiang, 2021; 
Woodrow, 2018). In the context of Makladuta, general English instruction was not sufficient 
because the participants needed English expressions related to culinary tourism services, such as 
explaining ingredients, describing taste, taking orders, and promoting local dishes. Previous studies 
on ESP in tourism contexts also highlight the importance of needs-based English materials for 
tourism actors, particularly because tourism communication requires practical vocabulary, 
speaking confidence, and context-specific interactional skills (Mella Narolita & Aulia Restu 
Ariyanto Putri, 2025; Sankar, SS., & Aravind, B.R, 2026). Thus, the training module and glossary 
developed in this program addressed the specific communicative needs of local youth as tourism 
service actors. 

The improvement in participants’ speaking confidence can also be understood through the 
perspective of experiential and participatory learning. The participants learned more effectively 
when they were actively involved in practice-based activities rather than positioned as passive 
recipients of knowledge. This corresponds with Freire’s view that education should empower 
learners to participate actively in their social realities (Blair Hilty & Freire, 2019; Freire, 2000). In 
this program, participants were encouraged to practice, perform, reflect, and produce tourism-
related communication outputs. Their increased confidence during role-play and simulation 
activities indicates that language training can contribute to personal empowerment when learners 
are given space to use language in authentic and socially meaningful contexts. 

Another important finding concerns the role of youth empowerment in supporting 
sustainable local tourism services. The participants were members of Karang Taruna who already 
had a social role in the community, but their capacity to support tourism promotion had not yet 
been fully strengthened through contextual English training. Community-based tourism studies 
emphasize that local community participation is essential for sustainable tourism development 
because community members are not only beneficiaries but also active actors in managing, 
promoting, and preserving local tourism resources (Zuhri et al., 2025). In this program, the 
increased confidence and active participation of local youth indicate that English training helped 
strengthen their capacity as emerging tourism communicators and cultural promoters. 

The findings also show that English can function as a medium of cultural mediation in 
local wisdom-based tourism. The participants did not only learn to serve tourists in English, but 
also to present the local culinary heritage of Makladuta to a broader audience. This is important 
because culinary tourism is not limited to food consumption; it also involves cultural 
interpretation, local identity, and visitors’ appreciation of the meaning behind food traditions. 
Recent studies on culinary and gastronomy tourism highlight that local food experiences are closely 
related to cultural value, destination branding, and tourist satisfaction (Ainiya & Zahri, 2025; Andih 
et al., 2025). Therefore, the participants’ ability to describe local dishes, explain ingredients, and 
present culinary stories in English shows that language training can help transform local knowledge 
into communicable tourism content. 
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The production of the training module, glossary, and English-based promotional video 

further shows that the program generated both process-based and product-based outcomes. 
Process-based outcomes were visible in participants’ behavioural changes, such as more active 
engagement, stronger confidence, and higher awareness of the role of English in tourism services. 
Product-based outcomes were reflected in the tangible learning resources created during the 
program, which may support sustainability beyond the training period. These outputs are 
important because community service programs often face limitations when their impact depends 
solely on one-time intervention. By producing reusable materials, the program extended its value 
into a longer-term capacity-building effort for the partner community. 

Participant feedback also supports the effectiveness of the intervention. The consistently 
high mean scores across all indicators indicate that the participants perceived the program as 
relevant, useful, and applicable to their tourism service context. The highest score on the indicator 
concerning the usefulness of the training for tourism services in Makladuta suggests that the 
participants clearly recognized the practical benefits of the program. Likewise, the high score for 
role-play and simulation activities confirms that experiential and participatory learning strategies 
are particularly suitable for developing speaking competence in community-based training settings. 
These quantitative responses strengthen the qualitative observations and suggest that the training 
was well aligned with participant expectations and needs. 

Despite these positive findings, several limitations should also be acknowledged. First, the 
number of participants involved in the main training session was relatively limited, as  out of 23 
registered youth members attended the core activity. This means that the reach of the intervention 
was still partial and further follow-up is needed to involve a wider section of the local youth 
community. Second, the evaluation was primarily based on descriptive observation, participant 
performance, documentation, and feedback rather than on a more systematic pre-test and post-
test measurement of language gains. As a result, the findings provide strong practical indications 
of improvement, but not yet a controlled measure of language development. Third, the program 
focused mainly on basic spoken interaction in culinary tourism settings, so advanced aspects such 
as complaint handling, intercultural pragmatics, and digital marketing communication still remain 
open for further development. 

Overall, the discussion shows that this community service program contributed to the 
strengthening of local youth capacity through a contextual, participatory, and function-oriented 
English training model. The program confirms that language training in tourism communities is 
most effective when it is grounded in real service needs, integrated with local cultural content, and 
designed as a collaborative empowerment process. In theoretical terms, the findings support the 
relevance of CLT and ESP for community-based language intervention, while in practical terms 
they show that local youth can be prepared to become more confident tourism communicators 
and cultural promoters. The program therefore offers an applicable model for similar local 
wisdom-based tourism communities seeking to enhance service quality and cultural promotion 
through English training. 

 

Conclusion  

This community service program aimed to enhance the practical English competence of 
local youth in Kampung Wisata Kuliner Makladuta to support local wisdom-based tourism 
services. The findings indicate that the implementation of English for Culinary Tourism training 
successfully improved participants’ ability to use functional English expressions in real service 
contexts, including greeting tourists, describing local dishes, taking orders, and responding to 
simple requests. In addition, the program contributed to increased speaking confidence and greater 
awareness of English as a strategic tool for promoting local culinary identity and cultural values. 
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The achievement of the program was also reflected in participants’ positive feedback. All 

evaluation indicators obtained mean scores above 4.42, which fall into the very good category. The 
highest score was found in the usefulness of the training for supporting tourism services, while 
role-play and simulation activities were also rated highly as effective learning strategies. This results 
indicate that the training was perceived as relevant, practical, and beneficial for participants’ role 
in culinary tourism services.   

From a theoretical perspective, the results confirm the relevance of Communicative 
Language Teaching (CLT) and English for Specific Purposes (ESP) in community-based language 
training. The integration of these approaches enabled participants to engage in meaningful, 
context-based communication that reflects real-life tourism interactions. The findings also 
highlight that contextualized learning, when combined with participatory methods such as role-
play, simulation, and storytelling, can effectively bridge the gap between language knowledge and 
practical communication needs in local tourism settings. 

In terms of community service contribution, this program demonstrates that language 
training can serve as a form of empowerment that strengthens local youth capacity as active agents 
in tourism development. The improvement in communication skills, confidence, and cultural 
awareness represents an early stage of social change, where participants become more prepared to 
engage with international visitors and promote their local culinary heritage. The production of the 
training module, glossary, and English-based promotional video further supports the sustainability 
of the program by providing tangible learning resources that can be reused by the partner 
community. 

Based on these findings, several recommendations can be proposed. First, future 
community service programs should expand participant involvement to reach a wider group of 
local youth and community members. Second, follow-up training should include more advanced 
communication skills, such as handling complaints, intercultural communication, and digital 
marketing strategies for tourism promotion. Third, collaboration with local government or tourism 
stakeholders is recommended to ensure program continuity and broader impact. 

For future research, more systematic evaluation methods, such as pre-test and post-test 
designs or longitudinal studies, are needed to measure the long-term impact of contextual English 
training on tourism service quality and community development. Further studies may also explore 
the integration of digital platforms and social media in promoting local wisdom-based culinary 
tourism through English communication. 
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